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Digital exhibits can help libraries expand access to special collections; they can get users 
excited about collections, can raise awareness about under-utilized collections, and can 
provide new spaces for students to interact with our collections. Although many digital 
exhibits are geared towards popular audiences, these resources can be especially 
meaningful when created for instructors. Through creating digital collections geared 
towards instructors, librarians can create opportunities for students to build their primary 
source literacy skills even when they are unable to interact with physical special 
collections materials. These collections can also create new connections with instructors 
who may not have felt comfortable incorporating special collections into their classrooms 
previously. This paper will discuss the creation of a teaching resource focused on Wilson 
Library’s mass-market paperback collection. Additionally, this paper will discuss how 
this digital exhibit can be used to foster collaboration, achieve student outcomes, and 
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For my masters project, I created an Omeka resource geared towards instructors 
looking to teach with UNC Special Collections’ mass-market paperback 
collection.  Containing roughly 850 volumes, the mass-market paperbacks collection is 
part of Wilson Special Collections Library's Rare Book Collection and consists of 
popular print novels, serials, and short story collections published between the 1930s and 
the 1990s.  This collection contains works from a variety of genres, including everything 
from mass-market versions of the works of George Orwell and Ernest Hemingway to 
exploitation novels and murder mysteries.   A valuable collection to those studying 
reception of canonical authors, cultural criticism, bibliography, or visual marketing 
strategies (to name just a few areas of interest) this collection is a captivating part of our 
Special Collections here at the University of North Carolina at Chapel Hill.  As our mass-
market paperback collection is currently used solely for bibliographic purposes due to the 
fragility of the books, this collection is the perfect candidate for a digital 
exhibit.  Through the creation of digital resources for collections like this one, we can 
preserve the books more effectively through lessened handling, provide greater access to 
collections, and provide instructors with ideas for how to incorporate collections into the 
classroom.  
This project was inspired by my work with primary source instruction at Wilson 
Special Collections Library (as well as my work with primary source instruction as an 
English teacher at UNC). Teaching with primary sources is hugely beneficial to 
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undergraduate instruction—this active learning approach often helps students engage 
with ideas in a more tactile and personal fashion. As teaching with primary sources does 
require a lot of time and planning from instructors, digital resources like this one can help 
make collections easier to engage with by providing instructors with in-roads to teach 




Using primary sources in the classroom yields a number of positive student 
outcomes. Although special collections instructors are used to creating enriching student 
interactions with primary resources in a physical space, creating meaningful instruction in 
a digital space can prove somewhat more challenging. However, as more institutions seek 
to create connections with users outside of their physical space, digital collections and 
instruction materials (in addition to digital engagement exhibits and social media) 
become more and more relevant. Through creating digital materials, special collections 
librarians can help instructors to incorporate primary source instruction into their 
classroom in an approachable way. 
 
Outcomes of Incorporating Primary Sources in the Classroom 
Engaging with special collections materials in the undergraduate classroom offers 
many potential benefits. As Tomberlin et al remind us in their report on “Teaching With 
Primary Sources at the University of North Carolina at Chapel Hill,” working with both 
digital and in-person primary sources helps students develop new literacies, hone their 
critical thinking skills, and learn to contextualize different historical moments through 
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their interactions with primary sources. (Tomberlin et al, 2020). Additionally, the active 
learning nature of these interactions with primary sources (particularly in special 
collections) also harnesses student enthusiasm (Tomberlin et al, 2020). This active 
learning, especially when coupled with the selection of sources that students find 
interesting, strange, or personal, can help to create student excitement about working with 
primary sources. And as bell hooks reminds us in Teaching to Transgress, excitement is a 
key component to successfully engaging students with sources in meaningful ways 
(hooks, 1994). Although certain models of knowledge may not consider excitement to be 
a priority, students taking pleasure in the learning process is paramount to learners being 
engaged in the task at hand (hooks, 1994). This excitement generated during special 
collections instruction sessions can also increase student engagement with the libraries 
through their university career (Hubbard & Lotts, 2013).  
Although in-person sessions with special collections are especially successful in 
fostering this enthusiasm, sometimes access barriers for special collections are greater in 
person than they would be digitally. Digital collections are particularly useful in lowering 
access barriers to special collections. As in-person visits to special collections might be 
intimidating due to time constraints, being able to access collections-related material and 
digitized primary sources online can help students and users who may not have the time 
for an in-person visit (Tomberlin et al, 2020). In addition to being more accessible from 
the perspective of time and effort, these online resources also eliminate some of the 
structural access problems embedded in archives that disproportionately exclude certain 
populations, such as their imposing spatial design, their inclusion of security and 
surveillance apparatuses, and policies like identification requirements (Caswell, 2017). 
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By eliminating these aspects from the process, digital collections have the potential to 
engage populations that may be more apprehensive to the idea of in-person special 
collections research.    
Scholars differ on their opinions as to whether digital or in-person interactions 
with primary sources are more effective. While many instructors find merits in the 
incorporation of both digital and physical interactions with primary sources (Tomberlin et 
al, 2021), some scholars believe that in-person interactions with special collections 
materials offer something no digital tool possibly could. As Gore and Koelling note:  
As digital tools radically alter the ways instructors teach and students learn, the 
material resources of special collections offer an opportunity to reflect on the 
pedagogical differences between online and material instruction. The authors 
theorize that an embodied learning experience with physical materials engages 
students' intellects, bodies, and emotions in ways that encourage critical thinking 
about information formats.  
(Gore & Koelling, 2020) 
 
Even though some scholars do see working with digital sources as not engaging 
students in quite the same way as in person instruction, other scholars do note that digital 
primary sources still develop students’ information literacy, archival intelligence, visual 
literacy, and primary source literacy skills in much the same way as in-person instruction 
sessions (Gormly et al, 2019). These tools can also prompt more creative and engaging 
use of collection items—as John Overholt puts it: 
Once [collections items are] freed from the confines of the reading room and 
transmuted into malleable digital form, we can expect an explosion of innovative 







Conceptualizing Digital Primary Source Collections and Resources 
 
But how, then, to replicate this meaningful student engagement with special 
collections resources in a digital space, especially if so much of that process depends on 
active learning with primary sources in person? As one might imagine, this issue is 
particularly relevant right now; during the first special collections closures for COVID-19 
in March of 2020, librarians across the country created many collaborative documents 
that attempted to help their peers navigate this question, such as the TPS Community 
Crowdsource for Moving Archival and Special Collections Instruction Online (Bahde et 
al, 2020). This is not the only toolkit that exists as a resource for interested teachers; 
resources like the #DLFTeach Toolkit also seek to present a central unified resource for 
library instructors teaching in virtual spaces (Pappas et al, 2019).  In addition to such 
resources which provide guidance, lesson plans, and other materials for library instructors 
aiming to provide digital primary source instruction, some centralized resources cater 
towards course instructors instead. For instance, the National Humanities Center’s 
Humanities in Class Digital Library compiles primary source lesson plans contributed by 
past fellows and NHC affiliates through a central site (Humanities in Class Digital 
Library, 2020). However, this library (like others of its kind) does require the user to 
create a free account, which (though not entirely prohibitive) might deter some 
instructors from browsing potentially useful lesson plans.  
Although centralized sites like these are slightly less relevant to single-collection 
resources like the one I intend to build, they do all raise a good point: that teaching with 
primary sources digitally presents some very unique challenges. One such challenge is 
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that the very nature of teaching with digital primary sources requires the instructor to 
acknowledge that a digital primary source is not quite the same as a primary source 
viewed in person. As Gormly et al remind us, even the definition of a digital primary 
source is loose, with most acknowledging that a “digital primary source” is a surrogate of 
some actual object located in a special collection (Gormly et al, 2019). However, these 
surrogates are, by their very nature, different from the actual text objects they represent. 
So we must, then, find new ways to approach teaching with such surrogates. When 
teaching online using images of books or book objects, then, it becomes important to be 
able to conceptualize the book as an image rather than as a “true” and complete idea of 
the material object. As Sarah Werner reminds us in “What’s a Digital Image?”:  
Although we tend to treat digital images of books as being exact replications of 
the book itself, they are clearly not; they are digital, not paper; flat, not three-
dimensional; unbound, not bound.  
(Werner, n.d.) 
 
In addition to being very different types of objects from the objects they represent, 
these images are often edited or presented in certain ways to look nice as a digital 
collection or resource and often leave out certain crucial pieces of material information 
(Werner, n.d.). As such, scholars like Werner remind instructors to call attention to the 
nature of the digital image, and to actively invite students to think about the layers of 
information that we must additionally navigate when working with special collections 
digitally (Werner, n.d.). 
When developing these resources it becomes important to think about what will 
make users want to engage with these digital surrogates. It is not enough to merely mass 
digitize objects with no regard to form or presentation; Gormly et al speak of the 
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unwillingness of users (especially historians) to use digital primary sources that lack 
contextual information, noting that such users often prefer working with sources that 
have more similarities to the original text object (Gormly et al, 2019). Formatting and 
presentation of the site, too, is important to users of these resources. Gormly et al also 
reinforce the idea that these resources must seem official and must be hosted through 
respected institutions in order to garner use by experts in the field (Gormly et al, 2019).  
 If designed successfully, such digital resources can have many access-related 
benefits including making materials more easily accessible, allowing researchers and 
scholars to work in various research environments, and reducing wear on fragile or high-
use items (Green & Courtney, 2015). These resources can also support innovative 
strategies for primary source instruction (Green & Courtney, 2015).  However, designing 
resources geared towards instructors is not without its own complications. One potential 
concern in designing digital resources is that different instructors may approach your 
resource with different needs. As Gormly et al remind us, “...some instructors may just be 
looking to see what is possible, others may be looking for complete technical 
documentation on a project, and still others may want to see what has been done with a 
specific collection” (Gormly et al, 2019). Some users may be looking to maintain student 
attention with dynamic images (Green & Lampron, 2017), while others may simply be 
looking for objects to remix and repurpose for other means (Green & Courtney, 2015). 
As user needs vary so greatly, resources should be designed by keeping in mind the many 





Digital Resource Deliverables  
After resources have been conceptualized more broadly, one must also consider 
how and where to present such information. One particularly popular resource for this is 
Omeka, which is primarily used for digital exhibits and other primary source projects. 
For instance, Emory’s Yellowbacks project is hosted through Omeka, and presents 
Yellowback fiction from their collections alongside contextualizing information, a 
browsable interface, and ways to search for specific texts (Yellowbacks at Emory, n.d.). 
Although this resource isn’t specifically for instruction, its interface and functionality 
make it a potentially useful resource for instructors to incorporate into their lesson plans. 
Other types of sites, too, present their resources with an eye towards education, although 
not perhaps with specific lesson plans. For instance, McGill Library’s Chapbook 
Collection (which was created on a more robust website than Omeka) presents its 
collection with contextualizing essays and information about chapbooks which could be 
very useful as a teacher intending to use this site in a class (McGill Library’s Chapbook 
Collection, n.d.). However, such sites put the responsibility on instructors to consider 
how to specifically incorporate the primary sources into a lesson plan.  
Some institutions take another approach entirely and create robust and specific 
lesson plans. The North Carolina Museum of Art’s resource, NCMA Learn, provides not 
only searchable and browsable lesson plans, but also offers a “quick tips” section of the 
site with more open prompts to inspire shorter in-class activities (NCMA Learn, n.d.). 
While the quick tips are shorter and more inspirational, the lesson plans are incredibly 
specific and provide detailed guidance, a fully realized lesson, guides on assessing 
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student work, lesson resources (such as vocabulary used, extension activities, and other 
resources), as well as related activities (NCMA Learn, n.d.). This site, unlike the others 
discussed in this section, also groups lesson plans and resources by their intended 
audience (rather than just presenting “generic” resources), which helps to place priority 
on the needs of their specific intended users (NCMA Learn, n.d.). As scholars like Nina 
Simon remind us, by thinking about who a resource is relevant to and addressing their 
specific needs rather than creating broad resources for “all audiences,” library and 
museum instructors can actually create resources that are useful to their intended users 
(Simon, 2016).  
 
Assessment of Digital Humanities Tools and Projects 
 
While having digital humanities tools and projects available is, in itself, a step in 
the right direction, these tools are only truly successful if they are usable and useful to 
their various audiences. As such, institutions must make sure to include assessment at 
multiple points in the creation process of these resources. One of the main lenses through 
which these tools are evaluated is user experience. One of the ways library scholars 
approach this is by first assessing the functionality of the tools themselves through 
comparing them to other existing digital tools (Hardesty, 2014). Although this type of 
assessment is more internally based than community feedback based, the evaluative 
process is an important step in order to gauge how best to meet the needs of users; after 
all, if you don’t know what the limits of a tool are or what kinds of projects it is good for, 
you can’t effectively create a resource with the needs of a particular audience in mind. 
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Many studies use a mixed-methods approach to conducting user experience 
testing. For example, in Green and Lampron’s case study of Emblematica Online (a 
digital collection of rare emblem books), they combined case letters, interviews, and user 
testing to gain a better understanding of the usability of the tool, the use of the tool by 
scholars, and the obstacles and benefits of using digital tools more broadly (Green & 
Lampron, 2017).  
In addition, DH tools are often assessed in terms of how effectively these tools 
meet the research needs of the scholars that use them (Green & Courtney, 2015). As an 
interviewee noted in Green & Courtney’s 2015 assessment of scholarly users of digital 
collections: 
If anyone’s going to use anything besides databases as a hyped up way of finding 
material, [there] has to be a convincing reason to answer intellectual questions 
that you couldn’t answer otherwise.  
(Green & Courtney, 2015) 
Indeed, a major step, then, in creating digital resources is to make sure that your 
resource addresses an existing scholarly or pedagogical need that cannot be matched by 
other more traditional digital collections of information. As one needs to look beyond just 
access and discovery issues for projects to be successful, getting user feedback from a 
variety of users (i.e. librarians, faculty in different fields, students, graduate instructors) 
becomes especially important (Green & Courtney, 2015). In order to successfully assess 
and implement projects, some scholars also suggest creating partnerships with humanities 
centers and potential users to create spaces for critical conversations about resources in 
order to get useful feedback and to make newly created resources and tools more 
accessible (Tracy, 2016). 
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DH tools and projects are also often evaluated with an eye towards how well the 
institution (including librarians and other campus representatives) supports the use and 
creation of such DH tools and projects (Maron & Pickle, 2014). As Maron and Pickle 
show us—through their discussion of interviews, surveys, and exploratory research—it is 
crucial both to support faculty in their use of digital tools, as well as to create DH tools 
that remain sustainable and useful after their initial creation (Maron & Pickle, 2014).  
Through these types of assessment methods, we can think critically not only about 
how to make our digital collections and exhibits user-friendly, but also about how to 




 Regardless of the specific approaches that special collections and cultural heritage 
institutions take when creating digital instructional resources, these resources provide 
institutions with the opportunity to reach new audiences and lower access barriers. 
Through digital special collection instruction, as with in-person encounters with special 
collections materials, we can help students develop crucial skills, foster enthusiasm for 
primary source research, and encourage students and instructors to visit the library in the 
future.  
 
Reasoning Behind the Creation of the Project 
This Mass Market Paperback Digital Resource allows Wilson Library to highlight 
one of its most interesting collections in a way that makes a rather fragile collection of 
materials accessible to a broader audience. The creation of this resource is an important 
move not only from a preservation standpoint, but also for the digital resource’s value as 
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a bibliographic and pedagogical tool.  Additionally, as COVID-19 has encouraged 
libraries to create more digital resources, this resource could be useful for teaching 
remotely or for creating guided activities that are centered around images rather than 
words in order to give a varied classroom experience in a virtual space. Finally, through 
providing assessment and marketing strategies for connecting university instructors with 
the Mass Market Paperback Digital Resource, I hope that this exhibit will help connect 
university libraries to instructors who might not have felt that special collections could be 
incorporated into their classes in the past. 
 
Methods 
Overview of the Project 
 
This digital resource is modeled after Emory’s resource for their yellowback 
collection. After conversing with members of the Wilson Library Research and 
Instructional Services department about the needs of the institution as well as the needs of 
various research communities, I determined that this resource should include: 
1. Bibliographic information and images of the front covers of selected works from 
our mass market paperback collection.  Images will be available in both 
thumbnail form (for browsability) as well as larger, easily downloadable images 
(in order to facilitate in-class use and other uses of images).  
2. An easily navigable user interface, in which users can choose to view the works in 
alphabetical order (by author) or grouped by genre. This interface will also feature 
various tabs to navigate between information about the history of mass-market 
paperbacks and pedagogical resources.  
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3. Contextualizing information to aid the users in viewing these books both as 
cultural products and material objects. While this collection does not include 
digitized scans of the texts or summaries of the specific texts, it includes resources 
about the history of publication of mass market paperbacks. 
4. Pedagogical guides and resources to help instructors incorporate this collection 
(and similar collections) into the classroom. 
 
Evaluation 
In order to evaluate this resource, I informally interviewed a few key target users, 
and conducted informal think-alouds while testing the usability of the site. While this 
group of informal testers was small (in order to keep the project manageable and to be 
able to make targeted changes), I wanted this core group to include a special collections 
librarian, a graduate instructor in the English department, and a library instructor who 
works with digital resources as a main part of their job description. Although the full 
responses to these question-asking sessions will not be formally included in the paper, the 
input of these testers was infinitely helpful to the design process to help facilitate 
improvement of the resource.  
Additionally, I built in user feedback sessions with my advisor, as well as with my 
mentor in special collections—Emily Kader—to evaluate the tool as it progressed both 
mid-semester and as a final project. Through checking in with these mentors—as well as 
with mentors with subject knowledge in Omeka—I was able to address potential 
roadblocks in usability, accessibility, and design.  
In order to help Wilson Special Collections Library staff expand this resource 
once I have graduated, I also developed a supplementary plan to deliver to library 
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employees on how to assess future use of the project, as well as how to promote the 
project among campus stakeholders. It is my hope that by providing the library with these 
materials, the project will have more built-in means of improvement without encroaching 
on employee time to develop these resources. 
In order to lay the groundwork for future assessment of this resource, I developed 
a survey for users of the Omeka site. This survey—which can be found in Appendix A of 
this paper—was loosely based off of a survey that I had previously designed for the 
assessment of the Library’s English 105 teaching modules. The Omeka survey is focused 
on assessing instructor use of the resource and asks teachers about their use of the 
module, what they found most helpful about the module in their instruction, and what 
suggestions they have for expanding and maintaining the module.  
To be successful in implementing resources like this, university libraries must not 
only have a commitment to assessing resources, but also must make an effort to promote 
resources to intended users, both within the institution and in the wider university 
teaching community. The first way to promote resources among our intended users is, of 
course, through emailing listservs for departments of interests. As the English and 
Comparative Literature Department is the primary group of users for this resource, they 
would be the key contact in this process. However, since these resources can also be used 
as an introduction to other humanities and social studies methods (i.e., through the 
content analysis lesson plan), it would also be useful to highlight this resource through 
our social studies and humanities liaisons. As such, we should make a plan to inform 
library liaisons about this resource so they can suggest it to potentially interested parties. 
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Additionally, a good way to get feedback and to raise awareness of the resource 
within the university community would be to have a focus group discussing the resource 
with graduate student instructors in the English and Comparative Literature Department. 
Not only would the session introduce potential users to the resource, but it would also be 
an effective way to get feedback on what instructors need from the resource, as well as a 
useful space for instructors to ask questions about the resource that could lead to the 
improvement of the resource. As graduate students are both underfunded and often 
ignored as users of resources, I wanted to make sure there was a good way to make their 
voices heard in conversations around resources that are intended to benefit them. Also, as 
graduate student instructors are one of the main target audiences at Carolina for this 
resource (and other digital resources we create), they would give very valuable feedback 
which could help us make not only this resource but other digital resources useful to them 




Weeks 1-3 (Nov 30 - Dec 20): Learning Omeka 
These early weeks were spent learning Omeka, and on exploring more of the 
logistical pros and cons of this resource for my particular project.  
Weeks 4-6 (Dec 21 - Jan 10): Bibliographic & organizational work 
Weeks 4-6 were spent cropping & organizing image files, selecting particular 
images for the site, and gathering bibliographic and contextualizing information 
for the books in the collection.  
Weeks 7-11 (Jan 11 - Feb 14): Creation of Omeka Site 
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Weeks 7-11 were spent creating the Omeka site (as well as the pedagogical 
resources to go along with the site).  
Weeks 12-15 (Feb 15 - Mar 14 ): Creation of Assessment and Marketing Plan 
Weeks 12-15 were spent creating assessment materials and a marketing strategy 
to be used to assess and promote this collection on campus. 
Weeks 16-17 (Mar 15 - Mar 28) : Usability Testing/ Editing Site 
Weeks 16-17 were spent obtaining feedback on the usability of the site in order to 
evaluate the success of the site. Additional tasks during this time include fine 
tuning the website, which was in a rough stage prior to this.  
Weeks 18-19 (Mar 29- April 11): Finalizing written reflections 
Weeks 18-19 were spent making last minute tweaks to the Omeka site and writing 
the accompanying paper. 
 
Conclusions 
Omeka: Decision-making and Lessons Learned 
Through creating this resource, I was able to further explore Omeka’s utility and 
effectiveness for projects featuring special collections. Although I modeled my site 
loosely after elements I had seen in other Omeka exhibits, the exhibit also ended up 
having several differences from exhibits and DH tools I explored in my research. One of 
the things that makes this Omeka site different from many of the digital humanities 
resources explored in my literature review is the exhibit’s major focus on teaching with 
these collections. Although some of the other DH projects mentioned (like “Yellowbacks 
at Emory”) presume potential teaching and research use, they do not frame the resource 
explicitly as a teaching tool but instead present it as a more general exhibit. Other 
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resources, like the National Humanities Center’s Humanities in Class Digital Library, are 
geared exclusively towards instructors. However, resources like the NHC’s are more of a 
general compilation of lesson plan ideas gathered in one place, rather than lesson plans 
and pedagogical materials specifically built around one collection. 
 While creating and conceptualizing this exhibit, I had the opportunity to think 
more deeply about all the decisions that go into making a digital resource. For instance, 
when creating the text item type metadata for each item on Omeka, I had to think what 
particular information from the book covers merited inclusion in order for our users to 
effectively incorporate the resource into their classrooms. Did we need to include just the 
taglines and blurbs? Or the prices, numbers, and publisher logo text as well? In the end, I 
decided to include only the text outside of prices, numbers, and logos. Although this 
information might be useful to highly specialized researchers in the field, for pedagogical 
use, the additional information seemed likely to be more confusing than helpful. This 
process also gave me greater insight into user expectations around tags, controlled 
vocabulary, and information organization. For example, when creating tags for each item, 
it was necessary not only to think about what kinds of information our users would want, 
but also how to present that information so it was instantly recognizable. In order to 
develop the most user-friendly system, I not only looked at other resources for guidance, 
but also consulted potential users to make sure the system was not only clear but also 
usable for the types of tasks they would want to use it for. 
 Furthermore, this project gave me the firsthand experience I need to be able to 
instruct students and peers on the use of Omeka. As Omeka allows students (and library 
instructors) to create digital exhibits while still preserving rich metadata, it is an 
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important resource for special collections librarians to be versed in for instructional 
purposes. Although prior to creating the resource I was aware of Omeka’s basic 
functions, a great deal of my understanding of its functionality came from my own trial 
and error in the creation process. As all digital humanities tools have different pitfalls and 
quirks that are only truly apparent through learning with such tools, learning what 
particular obstacles face future users of these programs is essential to our development as 
instructional librarians. In particular, learning about Omeka’s accessibility features were 
essential skills for my future instruction with the resource; as accessibility features like 
alt-text are not very intuitive to the user through Omeka’s platform, having a librarian to 
guide me through this process (and being able to carry out this process myself based on 
her instructions) were immensely helpful to navigating the process.  
 
Limitations and Challenges  
Although overall I am happy with the project’s current state as a resource, there 
were some limitations that affected the resource’s development. First of all—and 
probably most obvious to anyone currently conducting library work—are the limitations 
of the pandemic. Although I did have access to some scans of the items that were 
previously digitized by a research assistant, I was not able to access the collections in 
person as I normally would so I was severely limited in what I could do. The first 
limitation of this past digitization effort (and my inability to visit the building to 
supplement it) was that I only had front covers to work with. While front covers are still 
acceptable for many of the instructional activities I would use these covers for, ultimately 
I think the resource would be more useful with both front and back covers, and hope to 
expand the resource to include this information. Additionally, the books that I had digital 
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access to did not represent all of our mass-market paperbacks, but rather only about 20% 
of the whole collection. As such, many of the works I would have liked to include in this 
resource were not available to me at the time I created this resource. 
Additionally, as I only had limited access to the collection items, the resource 
ultimately is less diverse than the collection itself. Many of our works by women and 
people of color were not included in the initial batch of books scanned. As a result, the 
resource has a pointed lack of voices outside the cis, straight, white male perspective. In 
addition, the majority of the Mass-Market Paperback Collection was curated by white 
male curators; as such, the collection already skews even more white and male than the 
publishing industry at the time. In addition to the near absence of BIPOC authors in the 
selection I had to work with, I also had to consider what to do about the few cases when 
works written by people of color were marketed to white audiences with images 
reminiscent of minstrel stereotypes or other offensive images. Although this dichotomy 
between black voices and white publisher expectations is, of course, of scholarly interest, 
ultimately I decided that without contextualizing information around these images in the 
exhibit, these covers should be left out of the resource until more work can be done to 
think through how to consciously include such images. 
 
Potential for Expanding in the Future 
Per my conversation of the limitations (above), the first obvious routes for 
expansion of the project would be adding in back cover information for books, as well as 
expanding the resource to include more of the diverse voices in the collection. This 
resource also offers a great potential to be expanded in the future to a full digital 
collection. While we do not currently have all volumes in this collection digitized (and 
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while the Omeka site only highlights a fraction of those volumes already digitized), this 
resource could be expanded post-COVID into a more robust digital collection and could 
utilize the contextualizing information and resources already built to make a complete 
and fully searchable scholarly resource. In addition, this project could be expanded after 
its inception to include Wilson’s other mass-market paperbacks that are not included in 
this particular named collection.  These potential additions would give the Omeka site 
room to grow as a public resource and would act as a bridge to access for other related 
items in our collections.  
In addition to expanding the resource to include more of our own mass-market 
collections, there is also the potential to build an inter-institutional collaboration through 
this project. As Duke University’s Rubenstein Libraries have a robust collection of 
Lesbian & Gay Pulp Fiction, collaborating with them to add digitized images of their 
queer pulps to our digital resource would not only diversify the types of paperbacks 
included in this resource, but would also foster more collaboration between our 
institutions for instructional purposes. As UNC and Duke’s collections are both so strong 
in this particular area, creating conversations between our collections would be an 
excellent way to encourage instructors and librarians to take advantage of all the 
resources in the area in their instruction and research.  
On a more technical note, I would love to be able to expand my knowledge of 
Omeka enough in the future to make the site more customized to my particular needs. For 
example, there are certain small user experience issues that (while minimal) I would like 
to be able to address if given more time. For one, the navigational menu is not as intuitive 
as I would like. As such, when I have more time I would like to see if it’s possible to 
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make it slightly more intuitive by incorporating drop-down menus rather than simply 
“nesting” the menu in Omeka. Also, there are a few places where formatting on the pages 
is inconsistent due to the “float” function in Omeka, and I would like to explore how to 
address such technical aspects to make the site appear more streamlined. While these 
problems are small, I would love to be able to fix them in the future both to improve the 
site appearance and UX experience overall, as well as to learn more about the technical 
aspects of making successful Omeka exhibits.  
Overall, I think the resource offers some really interesting pathways for digital 
engagement with special collections in the classroom. These mass-market paperbacks are 
such an interesting part of our collections, and the ability to highlight them in this way 
presents us with so many opportunities for engaging instructors and students outside of 
our special collections building. Although I am happy with the current iteration of the 
site, I am even more excited to see how this resource expands to incorporate more of our 














Appendix A: Instructor Survey 
This is a brief (5-10 minute) survey about your use of Wilson Library’s digital resource, 
Teaching with Mass-Market Paperbacks. This information will be used to improve our 
instructional resources, improve user experience, and expand the digital exhibit. 
 
 
1. What course did you use this resource for?  
 
2. How did you incorporate this digital resource into your classroom? (For example, 
did you use instruction modules as inspiration? Did you use the book covers in the 
context of a particular genre or author-focused lesson?) 
 
3. What did you find especially useful or successful about using this resource in the 
classroom? 
 
4. What would you improve or change about this resource? 
 
5. Do you see yourself using this resource in your instruction again? If so, how? If 
not, why not? 
 
6. If you are willing to be contacted for a follow up conversation with a Wilson 
Library representative, please leave your contact information (university email 
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